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278 RELIGIOUS EDUCATION

have had, that college women carry over into non-teaching occupa-
tions certain academic and even leisure-class standards regarding
hours of work, vacations, and outside interests.

The Association has another piece of work in operation—the
preparation of an adequate uniform occupational card, to be used
by the various colleges in their alumnae data. This will make it
possible to make up every five years an accurate occupational census
of the college women of the country. It is hoped that this can be
put in operation in 1915, and every five years thereafter.

This summarizes briefly that which the Association of Collegiate
Alumnae has found out and officially recorded about its members.
There are individuals in the membership who feel that they are get-
ting near to some of the fundamental troubles in the present eco-
nomic handicap of women. The ever latent, though unacknowl-
edged, sense of temporariness in the wage-earning life; the lack of
respect for her own business judgment; the inexperience in saving
largely enough to be free to take advantage of sudden opportunities
—all these handicaps are inherent in the social traditions which can
not be changed immediately, even when they are intellectually
grasped as fundamental in limiting the success of the woman of
to-day. Still progress and hope are surely indicated by these in-
vestigations. More we could not expect, in the short time that
women have had their larger freedom.

SUNDAY SCHOOL AND CHARACTER

HOW TO TRANSFORM THE CONDUCT OF THE PUPIL

NORMAN E. RICHARDSON, P H . D .

Professor, Religious Psychology and Pedagogy in Boston Univer-
sity, School of Theology

In the following discussion, the word "conduct" is used to sig-
nify those more or less securely established ways of acting which
reveal the every-day moral and religious tone of the pupil. There
are modes of behavior, not altogether unlike "company manners,"
that characterize the ordinary pupil during the Sunday School ses-
sion. These reflect the influence of an environment that is not felt
during the week. They represent the pupil's somewhat vague sense
of propriety in the presence of sacred things. But the influence of
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SUNDAY SCHOOL AND CHARACTER 279

the Sunday school upon the pupil's abiding ways of acting raises a
question that is broader and deeper than that of class management
or discipline. It includes the moral and religious direction of the
whole life. It seeks permanently to modify the inner personal atti-
tudes toward God and neighbor, and especially to guarantee the
habitual expression of right personal attitudes in righteous ways of
living.

The problem is not one of creating conduct. It is rather one of
modifying modes of activity already present. Every pupil is active
before he comes into contact with the curriculum. And his activity
fills every wakeful moment. A pupil absolutely inactive would be
dead.. In some unusual instances there may arise the necessity of
stimulating these evidences of life. But, for the most part, it can
be taken for granted that there is at least enough conduct already
present to make the problem one of modification rather than of crea-
tion; of transformation rather than of formation.

Wherever there is activity, there is also, for the most part, evi-
dence of some moral or religious coloring. The teacher's inability
to discover it may not be conclusive evidence that it is not there.
When actions are thus seen to spring from a selfish motive, or to
reflect an attitude of reverence, or to reveal a feeling of love, they
may be considered conduct. The modification of such conduct in
the direction of righteousness involves four things.

First. The cultivation in the pupil of right personal attitudes
toward God and neighbor. The cultivation of a feeling of worth
with respect to such attitudes.

Second. The elimination of any attitudes already present which
may not conform to this standard.

Third. The increasing of the facility, permanency, and force
with which right attitudes find expression in the life and conduct.

Fourth. The relation of right conduct, in the pupil, to the
great Christian enterprises, so that permanent contributions there-
to may be made. In other words, the leading of practice conduct
out into real, serious conduct.

The work of the Sunday school teacher that reflects this four-
fold emphasis, will proceed in a direction quite the reverse from
that taken by many. It is no longer a question of how the curric-
ulum may be carried over into or down into life. But rather that
of lifting the life up until it realizes the truth. It is conduct that
should pass over into curriculum rather than curriculum into con-
duct The practical starting point is that of the present moral and
religious tone of the pupil's conduct. The teacher should be suf-
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280 RELIGIOUS EDUCATION

ficiently independent of the curriculum to find this starting-point
The question is how to lift the every-day course of life up in the
direction of right standards of conduct.

If the curriculum is put into the hands of the teacher in such
form as to make him feel that 90 per cent of his effort should be
spent in studying the lesson, tracing out carefully its historic, liter-
ary, geographical, and theological implications, and 10 per cent in
"presenting" the results o( his study to the pupils, that teacher,
especially if he is inexperienced, should not receive all of the blame
if his efforts are not properly registered in the conduct of the pupils.
As a part of his preparation to teach he should obey the classic
injunction; "Come, let us live with our children." The teacher of
pupils under 16 years of age who is of mature Christian character,
who spends half of his time in trying to discover the plane on which
the members of his class are living, and who considers it his chief
affair to lift their conduct up toward Christ's mode of life, will find
that some of the remote and speculative implications of the lessons
have no practical bearing upon the problem in hand. We record
it as our conviction that the academic interests of some Sunday
school teachers have so dominated their preparation to teach, "and
have so controlled their methods of teaching that they have not
seen the real, vital, and practical task, committed to them. The
teacher who is a slave to the, curriculum will hardly be able to free
the pupil from the bondage of misconduct.

It is said that the Christian minister who is invisible during the
week is sure to be incomprehensible on Sunday. And the Sunday
school teacher who knows nothing of the home life, the school life,
and the play life of the pupil may become an expert Biblical scholar
but can hardly become expert in properly modifying the conduct of
those committed to his educational care. In some way, the cur-
riculum must learn the lesson of self-effacement, if necessary, that
the proper emphasis may be placed upon life.

Before proceeding to inquire, in detail, into the process of
thus relating the pupil's conduct to the curriculum, there should be
presented at least an approximate definition of the Christian stand-
ard of conduct The aim of Sunday school teaching should be
restated in terms of such activity. Without having in mind a rela-
tively clear notion of the goal, one is apt to do too many things
that do not count And for our purpose the aim stated in terms of
Biblical knowledge, of formal Church membership, of striking
religious experience, or of familiarity with present-day missionary
problems, is not adequate. After what pattern should the con-
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SUNDAY SCHOOL AND CHARACTER 281

duct of the pupil be transformed in order to approximate perfec-
tion? The answer to that question is four-fold.

First The pupil's conduct in relation to God should take on
the quality of reverence. Frequent and regular devotional acts
such as prayer and worship should come to have an abiding place in
his life. He should be given training in worshipful attitudes toward
God. Reverence should become a permanent life possession. That
is, worship in the Sunday school should elevate and purify the
pupil's every-day attitude toward God.

Second. There should also be provided what, from the point
of view of the local church, might be termed "vocational training."
In this field there is a rapidly increasing need of specialists. In the
interest of efficiency, church work is coming to be more thoroughly
organized. There is less and less need of unskilled labor. Pros-
pective church members should appreciate the functional responsi-
bility of church membership. With this higher sense of responsi-
bility there should go skill in some department of local church activ-
ity. According to Paul (I Cor. 12) the members of the church are
like members of the body. The presence of each in the church
organism has functional value. If one undertakes to perform a
task for which he is not adapted, the whole church suffers. And if
those with inherent possibilities remain untrained or inactive, once
again, the whole church suffers. So the Sunday school should
train its pupils to do the work of evangelists, teachers, adminis-
trators, and ministers; they should learn to do efficiently the work
for which they have the greatest natural aptitude. So the second
responsibility is that of providing vocational training from the
standpoint of the local church.

Third. Outside of the immediate program of the local church,
there are great humanitarian enterprises which Christianity has
inspired. We live in an era of missionary endeavor, social service,
organized charity, community uplift, and scientific philanthropy.
The call of 20th century Christianity is to move out on the basis
of the intellectualism of the 19th century, into an age of volitional
activity. We haven't time to argue with doubters. We give them
something to do that will dissipate their doubts. Religious drones
are looked upon as being the real heretics. To the one who says in
cynical mood, "The Christian religion means nothing to me," we
reply: "You have no rational justification to say that until after
you have answered, satisfactorily, the question: How much do you
mean to Christianity?" It is in actual experiences that accompany
missionary, charitable, and social endeavor that the Church is com-
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282 RELIGIOUS EDUCATION

ing to realize the passion of her Lord and to understand His Life.
The day of such endeavor is at hand. In such a time as this, there
rests upon the Sunday school—the school of the Church of Christ—
the vast responsibility of moulding the conduct of the rising gen-
eration so that it will relate itself forcefully and constructively to
the great humanitarian enterprises of present-day Christianity.

Fourth; As a member of society, each individual Christian is
called upon to live according to the Christian standard of righteous-
ness. In his domestic, civic, economic, neighborhood, and larger
social relationships, a definite type of conduct is required of the
disciple of Jesus Christ The conduct of the pupil should be modi-
fied in its relation to the neighbor as well as in relation to God. It
should be characterized by honesty, kindness, purity, and love. The
school of the Church should provide training in unselfishness, in
honesty, in purity, and in those other virtues that reflect the life
of Christ Pious conduct has its counterpart in good conduct Both
are of vital concern. The individual who is a Christian should
mean more to his country and to his neighbor and the members of
his own family because of his being a Christian. He should learn
to subordinate his individual interests to those of the group.

A recent writer on the subject of "Human Behavior" points
out* that there are three ways in which conduct may gradually
become modified. The first is in the attempt of the individual
unaided to adjust himself to a situation having novel features. He
has on hand no stock of ideas that have arisen, either in his own
experience or in that of another, in which the desired adjustment
has been made. So in a blind, hit-and-miss procedure, he.tries
first one way and then another. At last, after many painful and
wasteful trials, after having gone through a large number of activ-
ities that did not count, he hits upon the right way. Such experi-
ences modify conduct But this is a slow and wearisome process.
The desired modifications are not made rapidly enough. The pe-
riod of development in the pupil is too short, instincts are too
transient and indefinite, and the process of habit formation is too
rapid for us to leave the pupil, unguided, to grope in the general
direction of right conduct It is too costly to learn by first-hand
experience. In some other less expensive way, he must learn to do
what is right His inability adequately to teach himself right modes
of conduct suggests the need of outside assistance. There must be
provided some way of his profiting by the experience of others.

It is fortunate that the pupil is equipped with instincts that
* Human Behavior. Colvin and Bagley. Macmfllan, 19x3.
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SUNDAY SCHOOL AND CHARACTER 283

facilitate his making use of the experiences that others have had.
He is not only able to imitate their conduct but also takes delight in
such imitation. If he becomes vividly aware of the kind of conduct
that characterizes the life of the teacher, there are present in that
moment of awareness, tendencies to reproduce it. And unless
counteracting influences are present, these tendencies will eventuate
in like conduct on his own part. With each repetition, the friction
and difficulties tend to diminish. So it comes to pass that what
was once done with hesitation and awkwardness, is at last habitual
and spontaneous.

So from the standpoint of the Sunday school, this is the first
important factor that modifies the conduct of the pupil. The cur-
riculum should be in the hands of a teacher whose whole life is a
model of it in action. It is of great advantage to be intimately
associated with one who is actually doing the thing that is required
to be done. When a pupil finds himself in a situation containing
novel features and hesitates a moment to find out how to proceed,
it will be of great assistance if he can imagine his teacher in a like
situation and copy what he would do under those circumstances.

In this connection it should be stated that the conduct of the
ideal teacher will have high imitative values. Some individuals
are of such temperament that it is impossible for them to give vivid,
active expression to what they believe. On the basis of conduct,
they are noncommunicative. They may be sincere, living righteous
lives, earnestly seeking to do the will of God and yet are not suited
to be Sunday school teachers because they are not good conduct-
copies. Their natural mode of life is lacking in those qualities that
the immature pupil can imitate. It is the vividly active rather than
the profoundly meditative character that appeals to the boys and
girls. If the vitality of a teacher flows almost entirely in an intel-
lectual channel and the moment he steps out of that channel he is
awkward, if he is without interest in mechanics, if a "stunt" would
seem an incongruity in his conduct, if he is hesitant and unaccom-
plished in deeds, he will necessarily be limited in his personal appeal
to the pupils. If a teacher's virtues can only shine out of doors, in
the world inhabited by boys and girls rather than in the closet of
meditation, he will be better equipped to modify their conduct So
we make imitativeness on the part of the teacher an important
factor.

The other way in which conduct is modified is through the
presence of so-called "free ideas." Notions of right conduct, that
originate in the experience of one who has pioneered the way, are
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284 RELIGIOUS EDUCATION

freed from his experience and are passed around. So that if an
individual possess enough of these ideas, he is fortified against
almost any possible experience that may arise in his life. The ideas
thus separated from the conduct of Jesus Christ, of the Apostles,
of the Prophets, and of the Heroes of Israel, who at great personal
cost have become the pioneers of Christian conduct, are carefully
hoarded. They are rightly looked upon as sacred. By various
pedagogical devices, they are passed over to the pupils.

The first and in some respects the most important consideration
in the attempt to transform the conduct of the pupil through the
presentation of "free ideas," is the selection of those ideas that have
functional value for him. It goes without saying that a lesson may
be true, that is, may correspond accurately to Biblical teaching, and
yet be far beyond the immediate experience of those to whom it is
presented. There is an established order in the development of
the conduct of the pupil. And even where the teacher has a prac-
tical sense of the functional value of religious truth, his unconscious
interest in his own life, his sense of need and desire to discover
truth that will have some practical bearing upon his own life prob-
lems, may lead him to present a lesson that has functional value for
himself, primarily, but which is quite beyond the reach of the mem-
bers of his class.

When the teacher is not in intelligent sympathy with the pupil's
point of view and does not have a sensitive appreciation of the
conduct-capacity of the pupil, even though his interests are not
primarily academic, he will probably not present a truth that is
suitable for immediate use by those whose conduct he should trans-
form. He is like those ministers, the content of whose pulpit mes-
sages is determined by the availability of homiletical material or
the discovery of truth that is suited to their own spiritual needs,
rather than by the needs of the members of the congregation. So
it is not merely a question of presenting truth that has functional
significance, but also of that which is within the conduct-range of
the pupil.

It is evident that anything that facilitates the apperception of
such suitable ideas will, indirectly, modify the conduct of the pupil—
provided he has the desire to make use of them. .Where such a
desire is present, there is no more important thing that the teacher
can do than to equip the pupil's mind with a knowledge of right
things for him to do. The mere possession by him of such knowl-
ledge, under those conditions, is sufficient guarantee that his conduct
will take the right direction. Only, the presentation of the ideas
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SUNDAY SCHOOL AND CHARACTER 285

should follow the order of conduct development and be selected
with a view to immediate use.

Sometimes it is necessary for the curriculum to take a rather
long look ahead. It may be prudent to present an idea that will
not function fully in the life of the pupil for some time to come.
When that is the case, care should be taken not to use artificial
means to force the reappearance of the truth in its entirety in the
immediate conduct of the pupil.

In the emphasis now being placed upon the apperception of such
"free ideas," we discover what is one of the greatest weaknesses in
our present methods of Sunday school instruction. We have
analyzed the apperceptive process with scientific accuracy. And the
various elements in the process have become so attractive that we
have failed to see the forest because of the attention given to the
trees. We have been so absorbed in the immediate task that we
have forgotten the ultimate aim. : It is not apperception but trans-
formed conduct that marks the teacher's highest achievement. The
value of such expressional activities as illustrative and note-book
work, the making of pulp models, or the building up of a class-
museum is apparent Expression is a means of impression. The
re-telling of the lesson story, the motion songs and marches, various
kinds of picture, map, and written work, and the many kinds of
memory drills, all help to fix the "free ideas" clearly and firmly in
the minds of the pupils. They require attention of a high order.
They increase interest They utilize a social motive. They greatly
facilitate apperception.

But the limitations of their usefulness should not be overlooked.
A pupil may have passed through all of these forms of hand-work
and yet die of "spiritual suffocation." It is Dr. Cope* who raises
the question of the "spiritual connection between plaster casts of
Noah's ark and the growth of Christian character in the child"
who makes them. These manual methods stimulate voluntary
activity. They give opportunity for the expression of instinctive
tendencies and thereby associate pleasurable feelings with moral
and religious ideas. They also stimulate accuracy and clearness in
the discovery of new meanings. Thus they help mightily to put
the pupil in possession of "free ideas." But they do not guarantee
that ideas thus possessed by him will effect a permanent transfor-
mation of his conduct A lesson may thus be so presented as to make
a profound impression. But there remains this question: Of what
value does the pupil consider it to be for his life? Does it arouse

• Efficiency in the Sunday School. Henry F. Cope.
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286 RELIGIOUS EDUCATION

any sentiment? After he sees the meaning of the lesson, does he
remain calmly indifferent to it? To be able to express an idea on
paper or with paper may help to make it available, but it presents no
token of assurance that it will be used later in the right way. Ex-
pression, with a view to deeper and clearer impression, should be
clearly distinguished from that expression which, in actual conduct,
relates the pupil vitally and reverently to God, to the modern Chris-
tian enterprises, to the work of the local church, and to the commu-
nity in which he lives. It is seldom that a locomotive gets a "hot
box" while still in the factory where it was built. Yet the problem
of the "hot box" is a real one in perfecting the "conduct" of that
noble machine.

And so it comes to be of vital importance for the teacher to
provide, in addition to these kinds of expressional activities, oppor-
tunities for the pupil to relate himself vitally to the four aspects
of Christian conduct. The relative immaturity of the pupil should
find a corresponding simplicity in the task provided. But as early
as practicable the make-believes should be set aside for the realities
and graded forms of activities that are vital though small parts of
the great Christian enterprises set before him. In the actual work-
ing out of such a plan it will be found that the ordinary Sunday
school teacher is not equipped with adequate ingenuity to discover,
unaided, such graded tasks. In large measure, they will have to
be pointed out by the material put into his hand.

But immediately the practical question arises—How can the
pupil be made to feel that the lesson in conduct is worth while?
How can we guard against indifference? Some forms of activity,
we know, will appeal to him. But is there not a possibility that his
motor equipment will tend to follow the line of least resistance? Is
conduct—of the Christian order—the easiest kind? Is it possible
to present the task in such a suggestive form as to make sure that
it will be accomplished?

It should be noted that some kind of work appeals to every
normal youth. He likes to see that which needs to be done. He
enjoys the sense of responsibility when a suitable task is entrusted
to him. This is his chance to feel resistance. He is* thrown back
upon reality. His own resources are tested. The joy of con-
sciously approaching an end is his. There is a solidity and hard-
ness about work that appeals to those who love the concrete. These
are the kinds of reality that make heroes.

We have thought of lively interest in a subject as being a neces-
sary characteristic of a good teacher. Because interest may become
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SUNDAY SCHOOL AND CHARACTER 287

contagious, a teacher who has this characteristic, in intense form,
will stimulate a like attitude on the part of the pupil, even though
the intellectual grasp of the subject is somewhat deficient. But in
the light of the new demand for transformed conduct in the pupil,
an essential characteristic of a good teacher will be interest in an
enterprise, or in various enterprises. And in view of the fourfold
enterprise to which the pupil is to be vitally related, interest and
lively participation in them all will be a part of the ideal teacher's
equipment. John R. Mott's interest—not in the abstract subject of
missions—but in the missionary enterprise and his passionate
participation therein has profoundly changed the conduct of stu-
dents. Jesus taught by His works as well as by His words. An
individual, enthusiastically at work on a worthy task, becomes
powerfully suggestive.

We know of a theological school where the dean is hard at work
trying to raise $125,000 to secure larger class-room facilities. He
is working desperately at this task, for the need is imperative. The
students could not help knowing of his herculean endeavor. One
day, voluntarily, they got together and without a suggestion from
an outside source, subscribed nearly $5,000 and assumed responsi-
bilities for another like amount They fell under the spell of his
example.

Is it too much to ask that the new Sunday school teacher be
also an enthusiastic church-worker? Is it raising the standard too
high to require that in large measure he give of his personal
resources to the advancement of the missionary enterprise? Would
it discourage our teachers to suggest that, as a part of their equip-
ment, they endow their every-day life with transparent honesty,
kindness, purity, and love? And can they find time and strength
to live the social life—with God?

If such a conduct-standard is too high for the individual teacher,
then we suggest that the pupil be surrounded in his home, in his
Sunday school class, in the social group that claims his deepest
loyalty, by those who will keep this standard before him. Some-
how he must be provided with living, active examples. Let there
be provided in the home, in the church, and in the Sunday school,
an atmosphere of service. Let the pupil see others of his own kind
doing things. When surrounded by such a suggestive environment,
with living examples before him, the pupil's own ingenuity will
be stirred and we shall find him breaking out in unexpected, in
spontaneous forms of Christian conduct

But the curriculum that furnishes adequate suggestions for
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288 RELIGIOUS EDUCATION

graded pupil activities it not yet made. When it does appear, it
will be built around the two great principles of worship and
service. And the outstanding features of the service emphasis will
be local church activities, righteous conduct as a member of the
social group, the giving of money, and the furtherance of the great
humanitarian enterprises of our day.

WHAT TYPE OF BIBLICAL INSTRUCTION IS
DEMANDED BY RELIGIOUS EDUCATION?*

GEORGE E. DAWSON, P H . D .

Hartford School of Religious Pedagogy, Hartford, Conn.

The type of Biblical instruction demanded by religious educa-
tion is to be sought in those forces, psychological, social, and others,
which are shaping modern education in general. These forces
reveal themselves to the student of education more particularly in
the current reconstruction of educational ideals, subject-matter,
and methods, that is everywhere, in the public schools, colleges
and universities, forcing itself upon the attention of men. This
then shall be my clue in the present brief discussion of a very large
subject.

What, therefore, are the broadly significant modifications in
current educational ideals, subject-matter, and methods? In gen-
eral, all such modifications can be understood only in the light of
the changing conceptions of human life, as affected by modern
science, and more particularly by the science of biology. It is a
truism to say that the minds of those men and women who have
really been influenced by current biological researches, are thinking
of life and its issues in terms radically unlike the beliefs of any
previous generation. Is it strange, therefore, that educational
ideals and culture-material should be affected at their very founda-
tions? Man as a part of nature, subject to the same conditions and
governed by the same laws, man as a race and as individuals, evolv-
ing from the simplest conditions of structure and function into a
creature whose consciousness compasses the infinite in time, space,

•An address delivered at the Conference of Collegiate and Preparatory School Teachers of the
Bible, Columbia University. December 30, XOI3
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